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ABSTRACT 

This study explored the implementation of the Special Interest Program for Culture 

and Arts (SIPCA) and its influence on students' skills improvement and cultural awareness. 

Participants included Grade 8 to 10 students with varying talents and academic performance 

levels. Findings revealed a strong presence of performing arts talents, with students 

predominantly classified as academically outstanding. The SIPCA program was evaluated as 

"Very Highly Implemented," particularly in program objectives, mentor qualifications, and 

stakeholder involvement. While the support system received strong ratings overall, concerns 

about funding adequacy and infrastructure were noted. Feedback mechanisms were also 

highly rated, though the integration of digital tools remained an area for improvement. 

Students reported significant enhancement in artistic, technical, creative thinking, and 

collaborative skills. Likewise, cultural awareness was rated as high across dimensions of 

cultural knowledge, appreciation, and identity exploration. Regression analysis showed that 

SIPCA implementation significantly predicts both skills improvement (R² = 0.441) and cultural 

awareness (R² = 0.493), with feedback mechanisms being the strongest predictor in both 

outcomes. 
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Moderation analysis indicated that student grade level and academic status 

significantly influenced the strength of SIPCA’s impact on skills and cultural awareness, while 

talent had a significant effect only on cultural awareness. Recommendations include 

enhancing digital feedback systems, providing specialized training, and improving funding and 

infrastructure. The study suggests broader stakeholder involvement and proposes future 

research to explore long-term program outcomes, digitalization, and differentiated 

instructional methods. These insights aim to strengthen SIPCA’s implementation and impact 

across diverse educational contexts. 

Keywords:  Special Interest Program, Culture, Arts, Student Implementation, Outcomes 
 

 

INTRODUCTION 

Understanding the influence of student attributes on the implementation and outcomes 

of specialized programs is crucial. This research examines the impact of these programs on 

skills improvement, cultural awareness, and heritage preservation, which are essential for 

students' holistic development and the enrichment of their learning experiences. The decline 

in engagement levels with the arts underscores the urgent need for targeted programs that 

improve appreciation for Filipino culture and the arts (Lobo, 2022). The Special Program in 

the Arts (SPA), introduced by the Philippine Department of Education in 2000, has had a 

significant positive impact on students. It identifies and nurtures artistic talents, enhances 

creative thinking and problem-solving, boosts confidence, fosters cultural awareness, and 

offers real-world opportunities. SPA equips students with valuable skills that enrich both their 
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artistic abilities and personal development, contributing to their overall growth (Lusdoc & 

Namoco, 2019). The primary goal was to enhance students' creative abilities, as highlighted 

by the Department of Education (2013). Despite changes in the educational system, SPA 

maintained its importance within the K-12 curriculum as part of the "Programs for the Gifted 

and the Talented," as noted in the Implementing Guidelines for the Enhanced Basic Education 

Act of 2013. This recognition underscored the program's role in fostering artistic talent. 

However, concerns about the implementation of SPA arose. Leocario and Pawilen’s 

(2015) study revealed that the program lacked detailed guidelines, highlighting the need for 

a more comprehensive framework to achieve its objectives. This research gap highlights the 

significance of the new program, the Special Interest Program for Culture and Arts (SIP  

CA), introduced in 2021 through Regional Memorandum No. 48. Unlike SPA, SIPCA places 

greater emphasis on cultural awareness and heritage preservation, expanding beyond its 

primary focus on artistic talent development. This shift reflects a broader commitment to 

fostering both student growth and cultural preservation through a more refined program 

(Kurin, 2022). 

Given the evolving landscape of cultural and arts education, continuous evaluation and 

refinement are essential to maximizing the benefits for students’ holistic development and the 

preservation of their cultural heritage (Leocario & Pawilen, 2015). This study aims to explore 

how student attributes influence the implementation and outcomes of the Special Interest 

Program for Culture and Arts, particularly in terms of skills improvement and cultural 

awareness, from the students' perspective. 
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In an era marked by rapid globalization, the preservation of cultural heritage and the 

fostering of cultural awareness have become critical educational objectives. Programs like 

SIPCA provide a unique platform for cultivating students' artistic abilities, deepening their 

understanding of cultural traditions, and promoting a sense of responsibility toward heritage 

preservation (Leocario & Pawilen, 2015). These initiatives not only enhance students’ 

proficiency in various art forms but also serve as vital tools for promoting cultural literacy and 

ensuring the intergenerational transmission of intangible cultural assets. Despite the 

increasing implementation of such programs, there remains limited research on the specific 

role that student attributes play in the success of SIPCA in achieving these goals (Kurin, 2022). 

This study sought to address that gap by examining how students’ characteristics and 

attributes shape their experiences within SIPCA and influence the program's outcomes. By 

examining how these attributes influence their artistic development and cultural awareness, 

this research provided valuable insights into the program's effectiveness. Such understanding 

is crucial for educators and policymakers aiming to optimize the design and delivery of SIPCA 

and similar initiatives. The findings will help identify strengths and areas for improvement, 

ultimately contributing to more effective educational frameworks that promote not only artistic 

skill development but also instill a deep and lasting appreciation for cultural heritage among 

students. 
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Theoretical Framework  

The theoretical framework of this study draws upon three prominent educational 

theories: Implementation Theory, Outcome-Based Education (OBE), and the Diffusion of 

Innovations Theory. These frameworks offer a comprehensive lens for analyzing the Special 

Interest Program for Culture and Arts (SIPCA), focusing on well-defined educational objectives 

and the dynamics of innovation adoption. 

 

METHODOLOGY 

The study employed a quantitative, descriptive-correlational design to assess the 

implementation of the Special Interest Program for Culture and Arts (SIPCA) and examine 

how students' attributes influence their skills, cultural awareness, and preservation outcomes. 

This approach allowed for a numerical analysis of data while identifying relationships between 

key variables. 

The study used purposive sampling to select 489 Grade 8 to 10 learners from public 

secondary schools in the Division of Lipa, Batangas, who were actively involved in the Special 

Interest Program for Culture and Arts (SIPCA). These students had extensive experience in 

SIPCA classes and performances, providing firsthand insights into the program’s 

implementation, challenges, and impact on their skills and cultural awareness. Lipa was 

chosen for its logistical convenience, relevance to the research goals, and access to local 

expertise, making it a practical and meaningful setting for the study. 
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The study used a single data source: a researcher-made survey questionnaire for 

SIPCA learners. It consisted of four parts: (1) respondent profile (grade level, discipline, 

academic status), (2) level of SIPCA implementation (Program, Support System, Feedback 

Mechanism), (3) skills improvement, and (4) cultural awareness and preservation. Parts 2–4 

used a five-point Likert scale and were based on SIPCA guidelines and relevant literature (e.g., 

Hattie, Winner & Hetland, Eisner, Banks & Banks, UNESCO). The instrument underwent expert 

validation and pilot testing in a comparable setting to ensure its reliability and validity. 

The study used a researcher-made questionnaire, with responses organized into a tally 

sheet for analysis. To assess the level of SIPCA implementation, the study applied mean, 

percentage, and frequency distributions. Mean and standard deviation were used to measure 

the program’s impact on students’ skill improvement and cultural awareness. Regression 

moderation analysis was also employed to determine whether students’ attributes influenced 

the relationship between SIPCA implementation and its effects. These statistical tools provided 

a clear understanding of the program’s effectiveness and the role of student factors. 

 

FINDINGS AND DISCUSSIONS 

Profile of Students by Grade Level 
 

The distribution representation across Grades 8, 9, and 10, with Grade 10 students 

constituting the largest group at 34.76%, followed closely by Grade 9 at 33.74%, and Grade 

8 at 31.49%. This balanced sample ensures that the findings related to SIPCA 

implementation and its effects on skill development and cultural awareness can be 
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generalized across different grade levels in the study. 

Profile of Students by Talents 

 
The majority of students reported dancing as their talent (60.33%), followed by 

singing (25.36%). Other talents, such as playing instruments, multimedia arts, visual arts, 

and theater arts, are less common but collectively contribute to the diverse artistic profile of 

the students. The data suggests a strong inclination towards performing arts, which may 

influence how different students engage with the SIPCA program, especially in its cultural 

components. 

Profile of Students by Academic Status 
 

More than half of the students (52.15%) fall under the ‘Outstanding’ category (90–

100), with a significant portion also in the ‘Very Satisfactory’ range (85–89) at 37.63%. Only 

a small fraction is in the lower categories, and none scored below 75. This academic 

distribution indicates that the student population primarily consists of high-achieving 

individuals, which, according to the moderation analyses, can affect the degree to which 

students benefit from the SIPCA program. 

Overall Level of Implementation of the Special Interest Program for Culture and 

Arts (SIPCA) 
 

The general level of implementation of the Special Interest Program for Culture and 

Arts (SIPCA) in its main domains. The general mean score of 4.63, with a standard deviation 

of 0.37, means that the level of implementation of SIPCA is very much evident. The low 

standard deviation indicates a high level of consistency in their responses, implying that the 

program's delivery is perceived similarly across the participating schools. 
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Among the eight domains, the Stakeholders' Involvement (mean = 4.80) recorded the 

highest mean, followed closely by Mentors' Qualification (mean = 4.79). This finding highlights 

that students firmly identify the program's strength in developing active community 

engagement and in having highly qualified and dedicated mentors. These two elements are 

the key to SIPCA's perceived success, as they facilitate both supportive settings and strong 

instructional delivery. 

Conversely, infrastructure (mean = 4.00) had the lowest mean, which is described as 

high. This implies that students might face constraints in learning spaces, including access to 

proper equipment such as a well-ventilated dance room with a full-length mirror, a music 

room equipped with musical instruments, an auditorium used for the culminating activity, and 

an Arts room stocked with materials for visual arts. Although the program appears to benefit 

from effective teaching and invested stakeholders, its physical facilities fall short in supporting 

its full potential implementation. 

These results corroborate a study that reported deficits in facilities and physical 

resources effectively impede the success of specialty arts programs. In the absence of regular 

availability of proper venues and equipment, student development and performance can be 

constrained, regardless of the quality of instruction (Brillantes, 2022). 

 
Overall Skills Improvement of Students 

 
The overall mean of 4.43, with a standard deviation of 0.50, reveals that the 

improvement in students' skills is consistently observed. The relatively moderate standard 

deviation indicates a relatively consistent level of experience across different skill areas for 



INSTABRIGHT e-GAZETTE  

ISSN: 2704-3010 
Volume VII, Issue I 
August 2025 
Available online at https://www.instabrightgazette.com  
********************************************************************************************************* 

********************************************************************************************************* 
Editorial Team 

Editor-in-Chief: Alvin B. Punongbayan  Associate Editor: Andro M. Bautista 
Managing Editor: Raymart O. Basco  Web Editor: Nikko C. Panotes 

Manuscript Editors / Reviewers: 

Chin Wen Cong, Christopher DC. Francisco, Camille P. Alicaway, Pinky Jane A. Perez, 
Mary Jane B. Custodio, Irene H. Andino, Mark-Jhon R. Prestoza, Ma. Rhoda E. Panganiban, Rjay C. Calaguas, 

Mario A. Cudiamat, Jesson L. Hero, Albert Bulawat, Cris T. Zita, Allan M. Manaloto, Jerico N. Mendoza 
 

********************************************************************************************************* 

students. 

Among the domains, the highest mean was observed in Artistic Skills Enhancement 

(mean = 4.38), suggesting that SIPCA has been most successful in promoting students' 

artistic productivity and creative expression. Conversely, the lowest mean occurred in 

Technical Competence (mean = 4.29), which is still categorized as very high. This suggests 

that, although students recognize the importance of technical development, this area may 

require additional support or resources to develop further. 

These findings demonstrate SIPCA's positive impact on multidimensional skill 

development, with students reporting significant improvement in artistic, creative, technical, 

and collaborative skills. The balance across areas indicates that the program offers a well-

rounded experience, supporting the worth of integrated learning environments that combine 

arts, culture, and skill development. 

A study supporting the findings mentioned that incorporating the character of special 

programs, such as SIPCA, into development not only enhances individual abilities but also 

fosters interdisciplinary skills. Project-based learning and exposure to culture help students 

develop holistic skills that are usable within and outside the arts. Moreover, interdisciplinary 

art education promotes not only creative thinking but also the combination of technical and 

collaborative competencies between subjects. The analysis indicated that when students 

participate in arts practices that overlap with other subjects, they build a more adaptive and 

holistic skill set (Kim, 2018).  

 
 



INSTABRIGHT e-GAZETTE  

ISSN: 2704-3010 
Volume VII, Issue I 
August 2025 
Available online at https://www.instabrightgazette.com  
********************************************************************************************************* 

********************************************************************************************************* 
Editorial Team 

Editor-in-Chief: Alvin B. Punongbayan  Associate Editor: Andro M. Bautista 
Managing Editor: Raymart O. Basco  Web Editor: Nikko C. Panotes 

Manuscript Editors / Reviewers: 

Chin Wen Cong, Christopher DC. Francisco, Camille P. Alicaway, Pinky Jane A. Perez, 
Mary Jane B. Custodio, Irene H. Andino, Mark-Jhon R. Prestoza, Ma. Rhoda E. Panganiban, Rjay C. Calaguas, 

Mario A. Cudiamat, Jesson L. Hero, Albert Bulawat, Cris T. Zita, Allan M. Manaloto, Jerico N. Mendoza 
 

********************************************************************************************************* 

Overall Cultural Awareness of Students 
 

The overall mean of 4.59, with a standard deviation of 0.48, suggests that students 

consistently demonstrate cultural awareness. The relatively low standard deviation suggests 

that this experience was widely shared, with most learners benefiting similarly from the 

program's cultural aspects. 

Among the three domains, the highest mean was the Cultural Identity Exploration 

(mean = 4.69). This indicates that SIPCA presented students with significant opportunities 

to explore their origins, reflect on their backgrounds, and celebrate their cultural uniqueness. 

Conversely, the lowest mean, although very high, was for Cultural Knowledge Acquisition 

(mean = 4.59), indicating a marginal variation in how much students appreciated learning 

about cultures compared to living in and being part of their cultures. These results show that 

students gained knowledge about cultures, but they also used those experiences to build 

confidence in living, interacting with, and appreciating those cultures in authentic ways. 

SIPCA made cultural awareness a way of life that learners lived, felt, and shared. 

The evidence is also corroborated by another study, which reported that playing 

traditional musical instruments promotes technical literacy as well as greater cultural 

knowledge, appreciation, and respect. Their evidence indicated that integrating traditional 

and contemporary learning tools not only enhances students' skills but also closes the gap 

between heritage and modern learning (Chen et al., 2023). This aligns with SIPCA's initiative 

to merge conventional art practice with contemporary learning, enabling students to develop 

cultural awareness that is grounded and applicable. 
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Regression Analysis on SIPCA Implementation Predicting Students' Skill 
Improvement 
 

The results of the regression analysis, which tested the model for predicting students' 

skill improvement based on two elements of SIPCA: Program Objectives and Feedback 

Mechanism. The overall model is significant statistically, F(11, 477) = 34.3, p<.001, with R 

=.664 and R-squared = 0.441. This means that about 44.1 percent of the students' skill 

variation can be attributed to the variance explained by the two predictor variables. 

The analysis reveals that the level of program objectives and the feedback 

mechanism significantly predict students' improvement in skills.  Specifically, both the 

"Program (objectives)" (B = 0.14916, p<.001) and the "Feedback mechanism" (B = 0.56407, 

p<.001) show statistically significant influence on skill improvement. This suggests that 

students' understanding and agreement with the program's goals positively contribute to 

their acquisition of skills. 

From these findings, it is inferred that students gain the most when program 

objectives are effectively communicated and receive timely, meaningful feedback about their 

progress. Practically, these variables enable learners to realize expectations, monitor their 

development, and make appropriate adjustments in their performance. The results are 

corroborated by a previous study, which emphasizes that positive and constructive feedback 

can motivate students, leading to improved skill acquisition and retention (Li, 2018). 

Likewise, Ma (2024) discovered that using a continuous feedback system in art education 

enhances technical skill acquisition and emotional involvement among students. This is 

consistent with the outcome of the present study, where the feedback system was the most 



INSTABRIGHT e-GAZETTE  

ISSN: 2704-3010 
Volume VII, Issue I 
August 2025 
Available online at https://www.instabrightgazette.com  
********************************************************************************************************* 

********************************************************************************************************* 
Editorial Team 

Editor-in-Chief: Alvin B. Punongbayan  Associate Editor: Andro M. Bautista 
Managing Editor: Raymart O. Basco  Web Editor: Nikko C. Panotes 

Manuscript Editors / Reviewers: 

Chin Wen Cong, Christopher DC. Francisco, Camille P. Alicaway, Pinky Jane A. Perez, 
Mary Jane B. Custodio, Irene H. Andino, Mark-Jhon R. Prestoza, Ma. Rhoda E. Panganiban, Rjay C. Calaguas, 

Mario A. Cudiamat, Jesson L. Hero, Albert Bulawat, Cris T. Zita, Allan M. Manaloto, Jerico N. Mendoza 
 

********************************************************************************************************* 

predictive factor for improvement in skills. 

Additionally, the results paralleled those of previous findings, which indicated that 

feedback provided through collaborative art-making and artist interaction significantly 

improved student motivation and technical performance. The application of verbal and 

behavioral feedback in the study promoted student attention and engagement, supporting 

the current finding that effective feedback directly leads to increased skill acquisition (Wahed 

et al., 2019).  

Regression Analysis of SIPCA Implementation and Student Attributes Predicting 
Students' Cultural Awareness 
 

The findings of the regression analysis that assessed the model for the prediction of 

cultural awareness among students based on five SIPCA-related predictors: Academic Status, 

Program Objectives, Support System (Funding), Support System (Stakeholder Involvement), 

and Feedback Mechanism. The combined model is significant, F(11, 477) = 42.1, p < .001, 

with R = .702 and R-squared = 0.493. This suggests that approximately 49.3 percent of the 

variation in cultural awareness among students can be attributed to the combined effect of 

these five variables. 

All five predictors have a significant impact on cultural awareness. Interestingly, the 

Feedback Mechanism (B = 0.43544, p < .001) was the most significant predictor, suggesting 

that students receiving regular and significant feedback are more likely to develop a better 

understanding and appreciation of different cultures. The Stakeholder Involvement variable 

also demonstrated a considerable contribution (B = 0.13295, p = 0.004), indicating that 
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having and being involved with parents, community members, and teachers makes a 

meaningful contribution to the cultural development of students. 

The findings above are confirmed by a study that established the critical importance 

of successful feedback systems in increasing students' cultural awareness (Paul et al., 2012). 

If students receive feedback that challenges them to critically examine cultural practices and 

norms, their awareness and acceptance of diversity are enhanced. Likewise, another research 

reported that feedback processes employed in intercultural settings contribute to helping 

students understand cultural differences better through eliciting dialogue and reflection. This 

aligns with the current findings, particularly since feedback is the strongest determinant of 

cultural awareness. It indicates that students are not merely receiving comments but are 

actively engaging in feedback as a form of cultural learning. 

Moderation Effect of Grade Level on the Relationship Between SIPCA 
Implementation on Students Skill  
 

The moderation analysis examining the effect of grade level (represented as “A”) on 

the relationship between program implementation and students' skill development. The 

analysis reveals a significant interaction effect (Implementation * Grade Level = -0.2158, p < 

.001), indicating that grade level moderates the relationship between implementation and skill 

development. While overall program implementation significantly predicts skill development 

(Implement = 0.8393, p<.001), the negative interaction term indicates that this positive effect 

diminishes or may even reverse in higher grade levels. 

Notably, the main effect of grade level alone is not significant (A = -0.0267, p = 0.214), 

indicating that grade level itself does not directly predict skill development; however, it does 
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significantly moderate the relationship between implementation and skill development. 

Instead, its function is to condition or change the effect of program implementation. 

These results imply that younger students would gain more from SIPCA's 

implementation in skill development compared to their older counterparts. Old students may 

have already reached a developmental threshold or have other competing academic 

requirements that reduce the effectiveness of the program. This suggests that implementation 

strategies should be tailored to the developmental stage of the students. 

Previous studies have substantiated the significant relationship between 

implementation and skill development, indicating that overall program implementation 

influences student achievement, which in turn suggests whether students exhibit skill 

development (Kalafat et al., 2007). In this study, the implementation effect appears to be 

most optimal at specific grade levels, supporting the need for age-dependent program 

modifications. While the implementation of SIPCA overall encourages skill development, its 

effectiveness is conditioned by the grade level of students. To be most effective, program 

strategies may need to be tailored to address the differing developmental needs of students 

at various stages of academic study. 

Moderation Effect of Student Attribute Talents on the Relationship Between 
Implementation and Skill Development 

 
The moderation analysis examining the effect of "talents" (represented as “B”) on the 

relationship between program implementation and students' skill development. The analysis 

indicates that program implementation significantly predicts skill development (Implement = 

0.8421, p < .001).   
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The main effect of "talents" (B = -0.0291, p = 0.036) is also statistically significant, 

suggesting that students with higher "talents" may have slightly lower skill development. 

However, the interaction effect between implementation and "talents" (Implement * Student 

Talent = 0.0457, p = 0.167) is not statistically significant. This means that "talents" do not 

significantly moderate the relationship between program implementation and skill 

development. In other words, whatever talent students have, the level of implementation 

gives equal treatment for skills development. 

These results indicate that SIPCA offers a learning environment that is inclusive and 

equitable, where its impact is neither limited to nor contingent upon the student being more 

or less naturally talented. The program provides organized assistance, allowing both high-

talent and low-talent students to learn as much as their peers, especially with high 

implementation quality. This was affirmed by research indicating that program implementation 

and skill development have a significant relationship, and that talents, as part of the learners’ 

profile, do not significantly moderate the relationship between implementation and skill 

development in students (Ortega & Chua, 2024).  

Moderation Effect of Student Academic Status on the Relationship Between SIPCA 
Implementation and Skill Development 

 

The moderation analysis examining the effect of academic status (represented as “C”) 

on the relationship between program implementation ("Implement") and students' skill 

development. The analysis shows that program implementation significantly predicts skill 

development (Implement = 0.8199, p < .001).  
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The main effect of academic status alone (Academic Status = -0.0249, p = 0.336) is 

not statistically significant, meaning academic status itself does not directly predict skill 

development. However, the interaction effect between implementation and academic status 

(Implement * Academic Status = 0.1331, p = 0.029) is statistically significant. This implies 

that academic status interacts with the strength of the relationship between implementation 

and skill enhancement. Notably, the positive relationship suggests that it is more beneficial 

for academically performing students compared to non-academically good students to 

implement SIPCA. 

The finding suggests that a student's academic standing influences how effectively 

they benefit from the program's implementation. A possible explanation for this can be linked 

to other key findings within this research. The regression analysis for skill improvement 

identified the "Feedback Mechanism" as a highly significant predictor of student success. It is 

plausible, therefore, that students with higher academic status are more adept at processing 

and applying the constructive feedback provided by SIPCA mentors. This heightened ability to 

engage with the program's feedback loop—a core component of its implementation—may 

explain why they derive greater benefits from skill development. This interpretation links the 

moderation effect to the program's pedagogical strengths, which were identified as being 

most critical to student growth. 

The evidence is corroborated by research, which has established that academic 

performance typically serves as a filter for students' reactions to learning interventions. More 

specifically, students with greater academic status are inclined to engage with educational 
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programs more actively, converting available resources into quantifiable improvements in skills 

(Waltenbury et al., 2018). Academic status does not directly determine skill development, but 

rather moderates the benefits gained from SIPCA implementation, highlighting the need for 

tailored support strategies to ensure that all students can equally benefit from the program. 

Moderation Effect of Grade Level on the Relationship Between SIPCA 
Implementation and Cultural Awareness 

 
The moderation analysis examining the effect of grade level (represented as “A”) on 

the relationship between program implementation ("Implement") and students' cultural 

awareness. The analysis reveals that program implementation significantly predicts cultural 

awareness (Implement = 0.82044, p < .001), indicating that higher implementation levels of 

SIPCA are strongly associated with increased cultural awareness among students. 

The main effect of grade level alone (A = 0.00805, p = 0.670) is not statistically 

significant, meaning grade level itself does not directly predict cultural awareness. However, 

the interaction effect between implementation and grade level (Implement*A * A = -0.10312, 

p = 0.036) is statistically significant. This indicates that grade level moderates the relationship 

between program implementation and cultural awareness. Specifically, the negative 

interaction term suggests that the positive impact of implementation on cultural awareness is 

less pronounced or even reversed in higher grade levels. In other words, the cultural 

awareness benefits from program implementation tend to be greater for students in lower 

grade levels compared to those in higher grade levels, likely because younger students are at 

a more formative developmental stage, making them more receptive to the program's focus 

on cultural identity and diverse perspectives. 
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Research indicates that younger students specifically, those in lower levels may benefit 

from culture and arts programs more than their older counterparts due to how being in the 

developmental stage serves as a contributing factor wherein students are still in the process 

of building social and cultural identities and are more open to new ideas which explains the 

increased impact observed (Arruzza & Chau, 2021). Ultimately, program implementation has 

a strong positive influence on cultural awareness as a whole, but it is moderated by grade 

level. Its influence is more significant in the younger students, indicating that instructional 

approaches in SIPCA can gain more from age-tailoring to optimize cultural learning gains at 

all levels. 

Moderation Effect of Student Attributes and Talents on the Relationship Between 
Implementation and Cultural Awareness 
 

The moderation analysis examining the effect of "talents" (represented as "B") on the 

relationship between program implementation ("Implement") and students' cultural 

awareness. The analysis reveals that program implementation significantly predicts cultural 

awareness (Implement = 0.8175, p < .001), confirming that SIPCA’s structured delivery of 

arts and culture promotes a higher understanding and appreciation of diverse traditions 

among students. 

Specifically, the main effect of "talents" (B = -0.0273, p = 0.023) is also statistically 

significant, suggesting that students with better "talents" may have slightly lower cultural 

awareness. However, the interaction effect between implementation and "talents" (Implement 

* B = 0.0885, p = 0.002) is statistically significant. This indicates that "talents" do moderate 

the relationship between program implementation and cultural awareness. Specifically, the 
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positive interaction term suggests that the positive impact of implementation on cultural 

awareness is more pronounced for students with higher "talents". This means that a well-

implemented program fosters greater and more significant growth for these students across 

the specific dimensions of cultural awareness measured in this study. This includes a more 

substantial increase in their Cultural Knowledge Acquisition, a deeper cultivation of Cultural 

Appreciation and Respect, and a more profound Cultural Identity Exploration. 

The results indicate a significant interaction, suggesting that although all students gain 

from the program, its impact on cultural awareness is more pronounced for those with higher 

artistic talents. This "benefit" is not general; it manifests as more significant growth across 

the specific dimensions of cultural awareness measured in this study. For students with higher 

talent, a well-implemented program more effectively fosters Cultural Knowledge Acquisition, 

deepens their Cultural Appreciation and Respect, and strengthens their Cultural Identity 

Exploration. 

It is plausible that these students' existing artistic inclinations make them more 

receptive to the program's cultural components, allowing them to better internalize the 

narratives, traditions, and expressions presented in the curriculum. The growth in these areas 

for students with still-developing talents may be more gradual, which highlights a need for 

additional scaffolding and support to ensure they can also forge a deep and meaningful 

connection with the program's cultural objectives. 
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Moderation Effect of Students' Academic Status on the Relationship Between 
SIPCA Implementation and Cultural Awareness 

 

The moderation analysis examining the effect of academic status (represented as "C") 

on the relationship between program implementation ("Implement") and students' cultural 

awareness. The analysis reveals that program implementation significantly predicts cultural 

awareness (Implement = 0.7880, p < .001). This confirms that SIPCA’s implementation 

continues to be a consistent driver of increased cultural understanding among learners. 

The main effect of academic status (C = -0.0756, p<.001) is also statistically 

significant, suggesting that students with higher academic status tend to have lower cultural 

awareness possibly due to a stronger focus on traditional academic subjects that de-

emphasize cultural studies. However, the interaction effect between implementation and 

academic status (Implement * C = 0.1824, p < .001) is also statistically significant. While 

students with higher academic status may initially exhibit lower cultural awareness, the 

significant interaction effect indicates that effective SIPCA implementation particularly benefits 

them, leading to a more pronounced positive impact on their cultural understanding. This 

suggests that academically strong students are well-equipped to leverage a well-structured 

program like SIPCA to significantly enhance their cultural awareness. 

Specifically, the positive interaction term suggests that the positive impact of 

implementation on cultural awareness is more pronounced for students with higher academic 

status. For instance, a high-achieving student who is academically focused alongside a student 

with a lower academic standing who may already have more community-based cultural 

experience. While the latter might enter the program with a higher baseline of cultural 
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familiarity, the high-achieving student is often better equipped to use their analytical and 

study skills to process the new information presented in the SIPCA curriculum. When a mentor 

discusses the history of a local tradition, the high-achieving student can more effectively 

analyze and retain the information, leading to a rapid increase in their Cultural Knowledge 

Acquisition. Similarly, when asked to reflect on their heritage for a project, their developed 

academic skills may allow for a deeper and more structured exploration of their Cultural 

Identity. Consequently, while both students gain from the program, the amount of growth in 

cultural awareness is significantly more pronounced for the high-achieving student, 

demonstrating how the program's impact is moderated by academic status. 

Students with higher academic status garner greater benefits in program 

implementation compared to students with lower academic status (Waltenbury et al., 2018). 

In such instances, high-performing students are likely to gain from the program's focus on 

identity, heritage, and multicultural awareness. Moreover, programs in culture and the arts 

result to higher cultural awareness among students (Paul et al., 2012). When they are 

combined with academic organization and student participation, they have higher 

developmental effects. This corroborates the present finding that program implementation 

interacts with academic status to support cultural learning. All these suggest that although 

academic status can be inversely related to cultural awareness at the beginning, students of 

higher academic standing eventually derive much greater benefit from rigorous program 

implementation. 
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Conclusion 

The study examined the Special Interest Program for Culture and Arts (SIPCA), which 

aimed to address key questions surrounding its implementation and the subsequent effects 

on students.   Based on the findings of the study, the following conclusions were drawn:  

The study found that feedback systems and program objectives serve as significant 

predictors of skill improvement, ensuring that students receive timely and helpful guidance. 

This rejects the first hypothesis. Student responses effectively substantiated the 

implementation of SIPCA. The effectiveness of implementation is evident, as it enables the 

promotion of artistic expression and cultural appreciation among students. SIPCA is also able 

to attain its goals with students having a perceived high level of mentor qualification. Students 

are also able to work in a collaborative environment. However, some areas could be further 

improved, such as flexibility in learning methods. 

 In addition, the study concluded that stakeholder involvement and financial support 

do serve as significant predictors for cultural awareness through the promotion of cultural 

appreciation and reinforcement of external engagement. Furthermore, feedback mechanisms 

were identified as the strongest predictor of cultural awareness. This rejects the second 

hypothesis. Feedback systems and program objectives serve as significant predictors of skill 

improvement, ensuring that students receive timely and helpful guidance. On the other hand, 

the significance of stakeholder involvement, as well as financial support, lies in its role as a 

significant predictor of cultural awareness through the promotion of cultural appreciation and 

reinforcement of external engagement. A well-organized program with specific objectives, 
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robust community support, and responsive feedback fosters better learning outcomes and 

student cultural immersion. 

The study also found that grade level and academic standing have significant 

moderating effects on skill development, with younger students gaining more and 

academically performing students benefiting more from implementation. This rejects the third 

hypothesis. Grade level, talent, and academic standing are student attributes that influence 

skill development as well as cultural awareness within SIPCA.  Student attributes include 

cultural awareness-related factors such as appreciating and respecting other cultures, learning 

about diverse cultures, and exploring one’s own cultural identity. SIPCA also had a positive 

influence on artistic skills and creative thinking abilities, as it inspires innovation among 

students and aids creative thinking. This shows that student attributes affect skill development 

and cultural awareness. 

 Furthermore, the study found that student attributes, such as talent and academic 

standing, do predict cultural awareness. Specifically, talents and academic status significantly 

moderate the relationship between implementation and cultural awareness, with talented 

students and those with higher academic standing showing greater improvements in cultural 

awareness. This rejects the fourth hypothesis. In terms of moderation effects, student 

attributes influence the effectiveness of SIPCA, wherein grade level and talent have significant 

moderating effects. Since students in lower grade levels are still in the formative stages of 

learning, they are able to gain and absorb more in terms of skill development and cultural 

awareness due to the natural skills that allow them to interact more fully with creative and 
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cultural components. At the same time, more talented individuals exhibit larger improvements 

in cultural awareness. 
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